EDUCATION, SOCIETY, CURRICULUM AND EEARNERS

Maximum Marks: 100
External @ 70
Internai @ 30
Design of the Course
+ At least one unit of swdy to be tieid-based.
. Foreach unit of study o build the linkage with the existing practices(inside and
oullside schools)
» Specilic readings us suggested in discussion and essential readings should be
used for a deeper and closer understanding of each unit.

Rationale and Aim

As future teachers and educators. students (Le. student teachers) need 1o hive
solid foundation in the core principles and core coneepts of education. This paper
mtroduces the philosophical. the sociological. and the historical perspectives on
cducation with a view to initiate inquiries and discussions on signilicant lacets. themes
andd questions regarding education in fndiw The present century demands the need to

understand the interface between education and society to deal with the issues of

prevalent societal inequality and conflict. and address the demands for equality, Justice.
lrecdom, dignity and diversity. The philosophicai. sociologival and listarical
understanding of education’s aims. processes and practices fultils this need by
eritically elucidating the linkage that exists between education. knowledge and powcer.

Specitic Objectives

- ‘To understand and expiore the meaning. aims, purposes of education

. Todevelop understanding of philosophical. sociological and historical
dimensions of'education

+  Toidentify and question onc's own tong-established presumptions on
knowledge. learner. teacher, and education. and develop a more infornuwd.
meaningtul understanding of them

« To expose students o divergent educational thoughts. perspectives and
practices, which will help them in creating secure, cgalitarian and pedagogically
sound learning situations

UNITS OF STUDY
UNIT 1: Philesophical Understanding of Education
«  FExploring and inquiring into the nature and need of education 1n human
societies.
. Relationship between schooling and education. and exploring various cducative
processes i human societies.
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*  Schooling and education as visualized by ditferent thinkers: Western - Rousseau.
Dewey. Montessori: Indian - Gandhi. Tagore. Aurobindo.
*  Understanding the basic assumptions about human nature and aims of education,

UNIT 2: EKducation, Polities and Socicty

* ndia's Contemporary Fducation: continuitios with and <hifis from colonial Jegacs.

*  Ruleoteducation inreproducing dominance and challenging marginalization
with reterence Lo class, caste, gender and religion.

= Political nature of education.

« leacher and society: A eritical appraisal ot teacher's status,

UNIT 3 Learning, Learner and Teaching

* Pearmng: concept and nature. different ways of learning.

* Meaning of teaching and its relationship with leaming and leamner.

+ Socialization and learning: understanding influences and factors that shape learner's
dentity,

» lLeamers in context : Situating learner in the socto-political and cultural context

LN 4 Knowledge and Curriculum

» Child's construetion of knowledge: attaining knowledge through activity and
CAPRTICTICR.

= Loneepts ol Beliefl Information. knowledge and U nderstanding,

= Badiesof knowledge: ditferent kinds ol'know ledee and their salidation
Prowvesses,

= Processes and criteria for curriculum selection dnd construction,

*  hnowledge and power: Inclusion und exclusion of knewledge ol different social
sroups in curriculum and textbooks.

Mode of Transaction _

»  Cntical thought and questioning should be the basis lor the transaction.

* leachers mustengage in dialogue and discussion with students minimizing the
traditional lecture mode. :

= leachers should incorporate seminars. discussions. group work, field work.
rrotects and the close reading of articles. policies. documents.

+  llheconnections between all the four units must be sought.

= Iheunits are to be studied by keeping the socio-historical-political context in
nond.
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EEssential Readings
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Badheka. G. (2001). Baal Shikshan cur Shikshak. Bikaner: Vaagdevi Prakashan.
S.Shuklaand K. Kumar (Eds.) Sociological Perspectives in Education: A Reader:
Delhi: Chanakya Publications. 1983.)

Dewey, 1. (1952). Fhe School and the Child. New York: The Macmillun
Company. (Also available in Hindi School aur Bachche Translation: RRUE)
Kumar, K. (1988, What is Worthr Teaching. New Delhi: Ortent Longman.
Chapter 1: What is Worth Teaching? Chapter 2: Origins ol the Textbook Culture.
Chapter 9: 1 istening to Gandbi

{Also Avaitable in Hindi Saeksiik Gron cur Tarchasar. New Delhiz Granthshilpio

Palmer. Jov A, et. al (2001, Jean ~Jacqgues Rousseau. John Dewey. Rabindranath
Tagore. MUK Gandhi, Maria Montessort Fifoe Major Thinkers on Fduearion
From Confucious to Deswer. USAT Routledye

CDs/DVYDs for Discussion
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CIET/NCERT CD ROM Four Educational Ridedles by Krishna Kumar
Debrata Rov DVD The Poet & The Muhatma

Krishinamurthy Foundation dia DV The Brain is thvays Recording
NCERT CD ROM Batile For School by Shanta Sinha

NCERT CD ROM Glohalisation and Fducation

Sri Aurobindo Ashran Trust DND fudic and Her Funore

Readings for Discussion

I
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0.

Badhoka, G (1999), Montessori Poddlii. Chapter 50 Montessort Shadu ka
Vatavaran. Bikaner: Vaagdevi Prakashan.

Dewey, J. (2009). School aur Samiaj. Delhi: Aakar. Chaper 2: School aur Bachehe
ka Jeevan (Also available in Inglish Dewey (2007, 1899) The School and
Society Cosimo: New York).

Krishnamurti. J. (2006). Krishoamurti on Education. Part I Talks 1o Students:
Chapter |1 On Education. Chapter 4: On Freedom and Order. Part [i: Discussion
with Teachers: Chapter 1: On Right Education. Chennai: Krishnamurt:
Foundation of India.

Rousscau. Jacques I, (1979). Emile or on Education, translated by Altan Bloom
Basic. 7-18. '
Svkes, M. (1988). The Stwrv of Nai Taleem. Nai Taleem Samiti. Sevagram: Vardini,
Chapter 3: The Seed Germinates. Chapter 4: Basic National Education. (Al
available in Hindi Nui teleen Ki Kahani Translation: RRCEE)

Thakue. R, (2004). Renvindranath ka Shikshadurshan. Chapter 1: Tote ki Shiksha
Chapter 7: Aashram Shiksha. New Dethi: Granthshiph.
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Advanced Readings
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Acharya, P (1996). Indtgenous Education and Brahminical Hegemony in Benga'.
and Shahidullah. Kazi "The Purpose and Impact of Government Policy on
Pathshata: Gurumohashays in Nincteenth Century Bengal'. In Nigel Crook (ed.)
Dhe Transmission of Knowledge fin Sonth Asia: Essavs on Education. Religion, -
Historv and Polities. New Delhi: Oxtord University Press. 98-118.

Kumar. K.. Oesterheld. I and Amin. N, (2007). 'Introduction’; 'Education and
Culwre: India's Quest for a Secular Policy’. In Krishna Kumar and Joachim
Ocsterheld (Eds.y Education and Social Cliange in South Avia. New Delhi:
Onient [ ongman.

Nambissan. (1 B, (2000}, Tdentity. Fxclusion and the Education ot Tribal
Communities”. In Rekha Wazir (B The Gender Cap i Basic Education: NGO
any Chanze Aeents, New Delhi: Sage

Nambissan, G B (2003), Social Fxclusion. Children's Work and Fducation; -
View from the Margins”. In Naila Kabeer, Geetha B, Nambissan and Ramyva
Subrahnuanian (eds.) Chifd Labowr aod the Richi o Education in Sowth s,
[09-T42. New Delhi: Sage.

Nath, N 2007y "Srortes of Strugele for Survival: Stum Children's Lives and
Voices'. In Deepak Kumar Behera (Fd.) Childhoods in Souwh Asia. New Delhi:
Peuarson.

Savena. SC2007) 'Education of the Masses m Indias A Critical Bnguirs'. In
KNrishna humar and Joachiny Oesterbeld (Fdsoy Edvcation and Social Clanee in
Nogth Asias New Deihi: Orient Longman,

Voohateswar, 52007y 'Robbed of Childhood: Child Labour and Domestic
Sorvice in South Asta's In Deepak Kumar Behiera (Bd oy Chidedboods in South
Pot, New Dedhi:



